Appendix I

Linguistic Characteristics of Modern Chinese Language

Hanyu ((%zE), usually called Chinese language in Hong Kong, belongs to

the Sinitic branch of the Sino-Tibetan Family. In comparison with other languages,
the major characteristics of modern Chinese language are as follows —

1.  Basically Using Monosyllabic Characters

Chinese characters are the written symbol of the Chinese language.
Generally, a Chinese character represents a syllable and carries a certain meaning.
For example, “7K” (water), “ A\’ (human), “¥5” (dog). However, not every character
can be used independently. In modern Chinese, some of the characters must be used
together with other characters and form compound words, such as “Z&” (study) in “E2

E” (learn + study) and “#2” (strike) in “I4#&” (attack + strike). There are also some

characters that only have their meanings when grouped in words of two or more
characters, such as “&j%&]” (grape), “iF#E” (dragonfly).

2. Tonal

Chinese language is tonal. Putonghua has four tones, while Cantonese is
generally thought to have nine tones. The same syllable, pronounced with different
tones, will become different words and have different meanings. For example, “[tl”

[gong1] is different from “&” [gong2] while “3” [man4] is different from “[5” [man6].
3. Less Morphological Changes

For example, nouns do not change according to gender or quantity. A book
is “&”, a few books are also “&”. Verbs do not need to change to match the

subject. For example, the verb “ZX” (go) in “FkZE” (I go) and “f X" (he go) is
totally the same. However, Chinese verbs have tenses, such as “IZ T8t~ (“eat
perfective rice” for “finish taking a meal”) “IZZEER” (“eat continuous rice” for
“taking a meal”) and “lIiZ 358 (“eat experiential rice” for “have taken a meal”).

4.  Subject-verb-object Order

The basic order of modern Chinese language is “subject-verb-object”
(SVO). For example, we will say “FALHL” (T sit car), but not “FEAL” (T car sit)

and “EEALFR” (car sit I).
5. Use of Classifiers Obligatory

In modern Chinese language, the use of classifier between a numeral and a
noun is obligatory. For example, we will say “=E3#” (three classifier cats) instead

of “=3f (three cats).
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6. The Modifier Placed Before the Modified

In modern Chinese, the modifier is to be placed before the modified. For
example, we will say “}g21&” (slowly drink) instead of “I&[E}2” (drink slowly);
“A red flower” is “—Z24[{5” (a classifier red flower), but not “—ZZf{E4[” (a

classifier flower red).
7. Only Single Consonants Tolerated

Both in Cantonese or Putonghua, there are only single consonants. For
example, in the initials of the two syllables “FThf7” [daa2] [po3], there are single
consonants [d-] [p-] respectively. There are no consonant clusters like [br-] as
“break” in English. Transcriptions like [sh], [ch], [ng] in Hanyu Pinyin all represent
single consonants.

As collected during the development of the Supplementary Guide, Urdu,
English, Nepali, Tagalog, Hindi etc are more commonly used in NCS students’
families in Hong Kong. Among these languages, Urdu, Nepali and Hindi belong to
the Indo-Iran Branch of the Indo-European Family, English belongs to the Germanic
Branch of the same family, while Tagalog belongs to the Indonesian Branch of the
Austroneasian Family. The above languages and modern Chinese language are
compared as follows —

Basically Use of Modifier Only
) Less S placed .
using . SVO | classifiers/ single
Language .| Tonal | morphological before
monosyllabic order | measures consonant
changes . the
characters obligatory - tolerated
modified
quern Yes Yes Yes Yes Yes Yes Yes
Chinese
Urdu No No No No No Yes No
English No No No Yes No Yes No
Nepali No No No No No Yes No
Tagalog No No No Yes No No No
Hindi No No No No No Yes No

Table 1 - Comparison between modern Chinese language and usual languages of Hong Kong NCS
students

The usual languages of Hong Kong NCS students listed above do not have
the characteristics of modern Chinese like “basically using monosyllabic characters”,
“tonal”, “less morphological changes”, “use of classifiers obligatory” and “only single
consonants tolerated”. On the other hand, only English and Tagalog are following
the SVO word order like Chinese. In Urdu, English, Nepali and Hindi, modifiers are
placed before the modified. Affected by their usual languages, NCS students may
have habitual errors in the process of learning Chinese. These errors might

constitute aspects of learning difficulty.
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Appendix 11

Radicals and Components of Chinese Characters

Radicals and components are constituting parts of Chinese characters.
Radicals are categories of characters defined by dictionaries according to character
grapheme and structure, while components are building units making up characters.
Grasping knowledge on radicals and components are helpful to recognising and
writing Chinese characters and the use of dictionaries.

Radicals

In the Eastern Han era, Xu Shen (Zf|E) edited the classic, Explanation and

Study of Priniciples of Composition of Characters (57 f#5%), by categorising his

collected characters into 540 radicals. Since then, arrangement by radicals is
commonly adopted in Chinese dictionaries for easy checking. Till the Qing Dynasty,
the number of radicals was reduced to 214 in the Kangxi Dictionary. In 1983, 201
radicals were listed in the Uniformed Table of Radicals for Chinese Characters
(Draft) (EF4—3 5 7 (5%)) by State Commission of Language Reform (R[5
s ZE 5@ and National Bureau of Publications (EZZ RN ).

Characters are categorised according to the difference of character
graphemes and structures. In each category, the most simple character is listed on
top and usually named as the “radical” of the category. For example, “[1”, “/K”,

“H” are radicals. Characters such as “liz”, “IE”, “I’t” belong to the radical “[1”,
while “f£”, “fif”, “5.” belong to the radical “7K”, and “HE™, “U6”, “H” belong to the
radical “H”.

Knowledge on radicals enables students to look-up Chinese dictionaries and
also inspires them on understanding the meaning of the characters. For example,
characters belong to the radical “/K” are usually related to plant and tree, while

characters belong to the radical “7K” are related to water. Differentiating between
similar radicals would be very helpful to the correct use of Chinese characters.

Radicals listed in Kangxi Dictionary (FFEES~#f) and Uniformed Table of
Radicals for Chinese Characters (Draft) (£5F48—& & #(F2%)) can be found
below for reference.
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Table 2 — Radicals listed in Kangxi Dictionary (FFEEZZ )

In the table below, most simulations of Cantonese pronunciation are taken from Hong Kong
Lexical Lists for Pirmary Learning (& #/N&£3 555 3) published by the Education Bureau in
2007.

s| 552 | f s| ” 508 | £
1 1 - [p 1] yi 2 |19 4 [F] l
1 2 ! [i#] glin 2 | 20 9 [#] bdo
1 3 . [4] zhtl 2 | 21 L [**] bi
1 4 J [#¢ pié 2 | 22 = 7] fang
1 5 2 [*] yi 2 | 23 3 [%] Xi
1 6 | [i+] jué 2 | 24 -+ [#] shi
2 7 = [#&] er 2 | 25 ¢ [ 6] bu
2 8 = [2E] tou 2 | 26 r/E [&] jié
2 9 WA [%] rén 2 | 27 T [#] han
2 10 L [4] rén 2 | 28 - [+1] sT
2 11 » [8 6] ru 2 | 29 < [+] you
2 12 A EZl ba 3 | 30 v % 2] kou
2 | 13 p [&] jiong 3 |31 9| [#] Wéi
2 | 14 - [£] mi 3|32 4 [F4] ti
2 15 i [7k] bing 3 |33 41 [] shi
2 | 16 o 48] | i/ 3 | 34 % [] Zhi
2 17 = [#4] kan 3135 % K3 sut
2 |18 | 7/ [$%] dao 3 | 36 ? [#] xi
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4 77 ak [%] zhi 5 | 96 1/x [#7] yu
4 78 /4 [&] & 5 | 97 IS [3 1] gud
4 79 X [#x] shi 5 | 98 X [72] wd
4 80 & [&] wu 5 |99 +H [£] gdn
4 81 L [#] bi 5 ]100 4 [27] shéng
4 | 82 S [%] | mao 5 | 101 » [£6] | yong
4 83 B [£] shi 5 102 g [#] tian
4 | 84 5 [5] gi 5 103 | /iE/K 3] shi
4 |85 [k/i/k | 22 |shar | | 5 104 r | | "
chudng
4 | 86 X/ [#x] hud 5 | 105 T [#] bd
4 | 87 (Ve [45] zhug 5 | 106 g [4] bai
4 | 88 R [#] fu 5 |107 -4 L] pi
4 89 X [#] yéo 5 | 108 r [%] min
4 90 A (4] qgiang 5 1109 p/w [*] mu
4 91 Ly [5] pian 5 |110 3 [%] mao
4 | 92 7 [#] va 5 | 111 % [42] shi
4 93 £/% [ 4] nid 5 | 112 p [#8] shi
4 94 */ 3 [ 2] qudn 5 |113 7T /7 [+] shi
5 95 Y %] xudn 5 | 114 B [#£] réu
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o1 | 5 |E8gd 3 21 =) 3 |Eg82h S
5| g| & |25 £ °| & © | E§5T| &
2 5° 8 £ S 5° 8 £
5 | 115 + [4-] hé 6 | 134 va [§'] jiu
5 | 116 R [*] Xué 6 |135 = [ % 6] shé
5 | 117 * [##] l 6 |136 p4 [+4] chudn
6 | 118 # [%] zhu 6 |137 + [+] zhéu
6 | 119 * [i# 5] mi 6 |138 7 [¥7] gén
6 | 120 e [#] mi 6 |139 ¢ [4] sé
6 | 121 =} [%] fou 6 | 140 | wk/XF [¥] cdio
6 | 122 ‘;/U/;'; [4] wdng 6 |141 E [+#] hi
6 | 123 | /% [1%] yang 6 |142 4 [£] hui
6 | 124 3 [#] yu 6 |143 £ ["? 3] | xue
6 | 125 X [&] IGo 6 | 144 = [1£] xing
6 | 126 @ [42] ér 6 |145| */% [#] yi
6 | 127 * #*] 1&i 6 |146| ®/® [%] Xia
6 | 128 a [r4] &r 7 |147 ) [] jian
6 | 129 e [&] yi 7 |148 & [£] jido
6 | 130 E /A [2] rou 7 |149 3 [2£] yan
6 | 131 g [#] chén 7 | 150 B ER gu
6 | 132 A [%] zi 7 151 B [i£] dou
6 | 133 il [%] zhi 7 | 152 X [4+] shi
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1 s |2t - 1 « | g35.| 2
3| = 5 |Bsegl 3 5| B 5 5829 3
5| | & [252Y £ sl g| & |252° &
2 5° 8 £ S 5° 8 £
10 | 191 Pt [E 3] dou 12 | 203 2 [%] héi
10 | 192 g [%7] chang 12 | 204 ¥ [+a] zhi
10 | 193 % [5] l 13 | 205 B Exd| min
10 | 194 % [#] gui 13 | 206 L] [2] ding
11 | 195 4. [4] yU 13 | 207 £d [+] gl

11 | 196 & [4] nidio 13 | 208 & [2] shii
11 | 197 %] [&] It 14 | 209 # [#] bi

11 | 198 A [1£] v 14 | 210 A [£ 4] qi

11 | 199 ¥ [*7] mai 15 | 211 # [2] chi
11 | 200 Fr [45 4] ma 16 | 212 103 [#£] long
12 | 201 ¥ [2] hudng 16 | 213 & (2] gur
12 | 202 % [&] shi 17 | 214 & [#] yué

Table 3 — Radicals listed in Uniformed Table of Radicals for Chinese Characters (Draft) (J£54%¢

—EER(ER))

1. There are totally 201 radicals, listed according to the number of strokes and also the

order of the first stroke.

listed in brackets, in light of easy retrieval according to stroke numbers.

Equivalents in the traditional character system and variants are

2. For different kinds of dictionaries, radicals could be flexibly adopted in forms of simplified
or traditional characters or their variants.

s’:lrcc)). kc()efs Radical

- % 2. 3.) 5. ¢
- )

-3 7. 7)) 8. r “(H) (1)
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No. of

strokes Radical
10. v (D) (1) ) 11 ~ () 12. A (» 1)
() ) 13. 2) 14. &
15. 16. ~() |17, = 18. )
19. - ;) 20. - 21. " (@) (% 2)
(% %) 22. 7 ) 23. 4 24, -
25. % 26. % (@)
=% |27 = 28. 1 20. 4(1) | (™) 30.
31+ 32. £(™) | (™) (4) 33.
34. X () 35. ¢ 36. I 37. |
38. L 39. ¢ 40. (5) 41.
42, x *) 43. () |44 7 (1)
45. () | (5) 46. ~ (i) 47. = (=)
48. 49. = 50. 3 51. () |52 *
53. w(&) | 54. -] (+) 55. + 56. 7(5) |()
(&) 57. = 58. «
r% |59 1(x) |60. (%) |6l #(3) | (*) 62. *
63. % 64. ¥(J) |65 7(7) |66 (&) |67. %
68. 1t (%) 69. 7 70. 1 71 2
72. £(2) |73 p(em) |(A) 74.0.(8) |75 n(R)
76. % 77. £(#4) |78 = 79. % (%)
80. X(££) |81 ® 82. 7 83. (=) |84 %
) (<) 85. 7 (Al) 86. = 87. «
88. (k) |89 % 90. < 91. = 92. X (~)
93. (~) 94. = (3) 95. (1} )
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No. of

strokes Radical
() (1) () 96. = (#) 97. -k(7 -k)

i% | (2) 98. 7 (4) 99. 4 100. 7 101. * (%)
(#) 102. v 103. § 104. = 105. w
106. = (%) 107. # 108. = 109. +
110. @ 111. A 112. §(%) |113. 7 114. =
115. = (%) () 116. () 117. 4
€3 118. < 119. 4 *)

=% |120. £ 121. = 122. %(*) |123. 4 124. »
(7 &) 125. 126. 7 (F) |127. 2 128. £ (L)
129. # 130. f 131. 3, 132. = 133. #(#*)
134. = 135. & 136. = 137. 4 138. ¢
139, ¥ (&) | 140. #(4) |141. % (#2) 142.
143. = (+ #) 144, 2 145, =5(*7) | 146. 33
147. 5(2)

=4 | 148. # (%) |149. 4 150. # (#) 151. &
152. 7 153. & 154. % (£) 155. #()
(£) (%) 156. 2 157. B(F) |158. § (% %)
159. ¥ 160. % (i) |161. % 162. % 163. ¥
164. & (&) |165. A 166. = (7 ) |167. *

~% |168. F 169. % 170. & (£) 171, # (%)
172. - (h) 173. ©(&) |174. & 175. &
(% %) 176. &(£) | 177. (&) | (™) 178. %

1% [179. % (F) 180. @ 181. 182. #
183. 4 184. % 185. &(#) |(r) 186.
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o- of Radical
187. # (%) (%)

+4% |188. % 189. £ (5) 190. M 191. %

- % 192§ (%) (%)) (%) (&)
193. Jit 194. A

L+ - % | 195 & 196. 2 197. %

L =4 |198. i (%) 199. =

L3 |200. # ()

I | (®)

L F | (3

L4 |20 & (%)

Components

“Component” is a term in Chinese character studies. Components are
composed of strokes, and characters composed of components. For example, the
character “f” is composed of the two components “H{”” and “/('»”, while the character
“ZH” is composed of “T-”, “HH” and “47”. Some components are at the same time
radicals such as “/K” and “H”, while some are not. For example, to decompose the
word “{&#” into components, only “ A” and “[1” are radicals and the other
components are not. Based on different needs, there are various ways to decompose
the components of Chinese characters. In 1997, the State Language Commission (2]
FXiB =S XN F TIEZ E5) listed 560 components in “Table of Fundamental
Components of Chinese Characters” ((EFFREE{FZ), appended to the “Chinese
Character Component Standard of GB 13000.1 Character Set for Information
Processing” ({5 S 2 F GB13000.1 5 5% 7 Sl #).

Some academics and teachers deem that though there are thousands of
Chinese characters, once the learner grasps a few dozens of components, a large
amount of characters can easily be formed. Non-Chinese speaking students may
decompose Chinese characters into components and start learning by recognising and
memorising commonly found components. In this way, recognising and writing
Chinese characters would be easier and more effective.
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Appendix 11

Chinese Language Learning Experience in
Districts with Large Chinese Population

(Information collected in 2007)

Besides Hong Kong, territories around the world that use Chinese language
as the major language, such as, Macau, Taiwan and Singapore etc., are experienced in
offering Chinese language learning to NCS learners. As such, they provide a good
source of references. The experiences of teaching Chinese as a second language in
Chinese Mainland, Taiwan and Singapore are analysed below in terms of language
policy, learning arrangement and teaching strategy.

Experiences in Chinese Mainland
1. Background

Chinese Mainland is a multi-language and multi-ethnicity country. Hanyu
(Chinese Language) is the common national language. Among the 55 ethnic
minorities, 53 have their own languages and use 28 scripts. In the ethnic minority
regions, bilingual education of ethnic languages and Hanyu is practiced in primary
and secondary schools.

The surge in national power of China results in more frequent political,
economic and cultural exchanges between China and countries around the world.
There is an increased demand in learning Chinese as a Second Language in the global
context. In recent years, teaching Chinese as a Second Language has been on the
rise and a lot of experiences in teaching and research have been accumulated.

2.  Experiences

In Chinese Mainland, many studies have been conducted on Hanyu (Chinese
Language) learning for ethnic minorities and learning Chinese as a Second Language.
For example, the National Office of Chinese Language Council International (837 %
BB PRHE R SE A/ N/ =) has conducted a study called “A Study on Hanyu
competency standard” (GEZERE JJFEXERTSE), the Institute of Applied Linguistics,
Ministry of Education (& & 8= CFFEFWTZEHT) studied on “Second Language
Groups” (36 _zE=£¥), which includes Chinese language (Chinese character writing)
of overseas students and Chinese language learning in ethnic minority regions. The
Chinese Language International Research Centre (BB FIEHEEEMFZEH0))
conducted research on language policies in different countries. Through these
different researches, the characteristics of learning Chinese language by NCS learners
who speak different languages can be understood, which contribute directly to
carrying out researches and developing related theories and effective teaching
pedagogies. Much of the experience is a good source of teaching references for
Hong Kong, especially in terms of pedagogy. Some teaching principles and

63



strategies are briefly outlined below.
(1) Teaching Principles

According to the experiences in Chinese Mainland, there are guiding
principles of Chinese Language teaching for NCS students as follows —

Peer learning: In the process of language learning, peers have the greatest
influence with teacher influence coming second.

Learn from practice: It is important for students to practice Chinese
Language continually, and acquire other knowledge by using Chinese
Language in order to adjust their thinking and language habits through
practice.

« Learning from childhood: The younger the students, the less influenced
they are by their mother tongue in language learning. Thus it is easier to
master the different tones, various syntactic characteristics and Chinese
characters at an early age.

Learning modes: Various learning modes are selected for the different
development needs of students in preparing for their future. For example
NCS students may study alongside Chinese-speaking students through
immersion, those undergoing the bridging/ transition programme can switch
to the immersion mode after a certain period of time, some others may be
learning Chinese as a second language etc.

(2) Teaching Strategies

Listen and speak first, then read and write: Listening and speaking is the
first step in language communication, which facilitates students in grasping
spoken Chinese communication skills and accumulation of language sense
for a solid foundation leading to further development of reading and writing
skills.

Learn basic Chinese characters first: Basic Chinese characters include
two levels, the first being the most common and necessary characters used in
daily life. These characters are frequently used and hence are good for
memory and effective communication. The second level has to do with
characters that are versatile in building words. These kind of characters are
mostly non-composite graphemes like “[1”(mouth), “/K”(wood), “H”
(sun). Learning these characters can help students draw inference and
enrich their vocabularies quickly.

Develop independent learning skills: Students should be guided to learn
the basic knowledge of Chinese language, such as grammar, vocabulary and
phonetic transcription etc., which allows them to apply what they have
learnt, use reference books flexibly and construct their knowledge by
inference.
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Emphasise cultural content: Chinese language contains rich cultural
content which NCS students will find interesting. In teaching Chinese
language, the cultural content of the language should be emphasised. It
makes learning more meaningful.

Solve problems in grammar: Chinese grammar such as word order poses
learning difficulties among NCS students. Assistance should be provided
for students in teaching to prevent students from being affected by the
grammatical habit of their mother tongue in Chinese language learning.

For examination, the Hanyu Shuiping Kaoshi (HSK) assesses proficiency of
students learning Chinese as a Second Language. The Minzu Hanyu Shuiping
Kaoshi (MHK) is developed from HSK, and is currently on its trial stage.

Experiences in Taiwan
1. Background

Taiwan is a multi-language society. Mandarin, Southern Min, Hakka, about
10 Austronesian languages and some foreign languages co-exist in the Taiwan society.
The majority of Taiwanese is able to communicate in their mother tongue, Mandarin
or even other languages.

2.  Experiences

For Chinese language learning by NCS students, there are a number of
organisations (e.g. universities) that offer specific courses. Students may join the
Test of Proficiency - Huayu (TOP) in accordance with their own needs. Such
non-governmental language teaching courses organised according to the market
condition usually makes flexible use of resources and can cater for the needs of NCS
students of different language backgrounds. Hence, these courses are more flexible
in programme design, pedagogy and selection of teaching materials.

Experiences in Singapore
1. Background

In Singapore, besides Chinese, Malaysians and Indians, there are also
students of other ethnicities coming from Thailand, Korea, Indonesia and Myanmar.
Although Chinese is one of the four official languages in Singapore, English is the
common language. People of different nationalities use English to communicate.

As for the language education policy for primary and secondary schools,
Singapore adopts a bilingual policy. All students are required to learn the first
language (English) and their mother tongue. The government provides mother
tongue teaching of Chinese, Malay and Tamil.  Students may learn the third language
in secondary school and Chinese is one of the alternatives, which is called “Chinese
Special Programme”.
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2.  Experiences

The Chinese curriculum for primary and secondary schools in Singapore is
one of the mother tongue curricula using thematic approach. The curriculum is
divided into two parts. The first part is the core curriculum, which accounts for
70-80% and is mandatory to all the students. The remaining 20-30% is divided into
3 modules in order to assist students with different abilities and needs. These
comprise the Bridging Curriculum, the School-based Curriculum and the Enhanced
Curriculum.  The flexible design of the curriculum looks after different students’
needs. Take the Bridging Curriculum as an example: all students are required to
study their mother tongue curriculum with the Government providing only Chinese,
Malay and Tamil. If none of the languages are the students’ mother tongue and they
choose Chinese for mother tongue learning, the Bridging Curriculum module will be
of great importance in providing connective effect.

In 2006, the Chinese Special Programme for secondary schools was
implemented. To solve the problems of resource shortage in individual schools and
students’ needs in learning Chinese as a third language, the Government encourages
secondary schools with more abundant resources to be the regional centres for the
Chinese Special Programme and students from other schools are gathered to attend
classes there. Students are generally arranged to have classes after school twice a
week and 1 hour for each class.

Students may choose different examinations and exits such as GCE “O”

Level, GCE “A” Level or “Chinese B” Chinese language test in accordance with their
varied needs.
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Note:

Taking second language learning as the cutting point in adapting the suggested learning objectives for
primary and secondary Chinese language curricula in accordance with NCS students’ ability and learning
needs, so as to help students achieve learning targets progressively. The learning objectives of this exemplar
are adapted from Suggested Learning Objectives recommended by Curriculum Development Council for the
Chinese Language subject at Primary and Secondary levels.
indicate key parts of teaching in the school, while those in Kai Shu (¢ % ) indicate parts of special attention for
NCS students’ learning. This exemplar is applicable to the curriculum mode -
Language Lessons”.

“Immersion in Chinese

Words in bold type listed on the table below

Exemplar on Adaptation of School-based Learning Objectives

(Information provided by Delia Memorial School (Broadway))
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Note:

The two exemplars are both applicable to the curriculum mode - “

Table 1 illustrates the adaptation of learning objectives at the junior secondary level.
students’ ability, flexible adaptation in four learning strands is suggested. This exemplar is suitable for Secondary 1 — 3.
Table 2 illustrates the adaptation of learning modules at the primary level.
materials, it exposes NCS students to Chinese culture to assist them in immersion into the community. Sharing
festivals of homelands among students could promote cultural exchange.

With traditional Chinese festivals as teaching
This exemplar is suitable for Primary 4 — 6.

Immersion in Chinese Language Lessons”.

According to NCS

Exemplar on Adaptation of Learning Objectives and Learning Modules
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Appendix VI

Note: The school designed the curriculum in the perspectives of the Key
Learning Area of Chinese Language Education. The curriculum consists of
Putonghua, Mainstream Chinese language, Chinese Adaptation Programme
and Chinese Immersion Programme. The design of each programme varies in
meeting the diversified ability and needs of NCS students. Schools divide
students into classes according to their ability to care for individual learning
needs. Students may apply for relevant public examinations according to their
learning experiences.

This exemplar integrates various modes in accordance with students’ diverse
backgrounds and learning progress, which satisfies students’ needs and
expectations, and enhance teaching effect at the same time.

Exemplar on Chinese Language Teaching Plan

(Information provided by Delia Memorial School (Broadway))
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Appendix VII

" Note: With a thematic module organisation, this exemplar on curriculum
framework employs learning materials on daily-life topics. Elements of
Chinese culture are enhanced to realise the spirit of cultural harmony. In the
curriculum design, spoken and written languages are differentiated for
developing NCS students’ daily-life communication skills. This exemplar is
suitable for the primary levels.

This exemplar is applicable to various curriculum modes.

Brief Introduction on School-based Curriculum Framework
(With reference to information provided by Li Sing Tai Hang School)
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Appendix VIII

Note: In these teaching materials, learning activities are mainly in the form of
qguestioning and conversation.  This provides NCS students with more
opportunities to listen and exchange views in Chinese, developing their listening
and speaking skills, which is crucial to the Bridging / Transition mode.

These school-based learning materials are diversified with Chinese culture
elements included. Understanding such knowledge would facilitate students’
immersion into the society.

This exemplar is mainly applicable to the Bridging / Transition mode. Upon
adaptation it could also be used in other curriculum modes.

This exemplar is suitable for the primary level.

Brief Introduction on School-based Teaching Materials
(With reference to information provided by Islamic Primary School)
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Note: This exemplar caters for students with a lower starting point in Chinese language learning. It puts more emphasis on
the function of language. The learning content is mainly about student’s life, which allows students to learn in context to
accumulate language items for daily-life need, so that they can adapt to their school life as soon as possible. This exemplar

is used in the school in Secondary 1 — 3.
This exemplar is applicable to various curriculum modes.

Exemplar I on Chinese Langauge Teaching Scheme
(With reference to information provided by St. Margaret’s Secondary & Primary School)
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Appendix X

Note: This exemplar is adapted in light of the need of NCS students to
learn a second language with a lower starting point.

In the exemplar, students learn the concept of Chinese characters, and
then learn with specific purposes, employing daily-life topics. This
exemplar is used in Secondary 1 — 2 in the school.

This exemplar is applicable to the curriculum mode of “Specific
Learning Purposes”

Exemplar Il on Chinese Langauge Teaching Scheme

(Information provided by Pak Kau College)

ZiE ¥ 8

RESR D WFREF (fHHZR)
#eoRE
TR RE
e i

>E B Tx40

FETH Rk (Y F )

1L BAF4d R aEF A -

2. ﬁ%?%%ﬁﬁ%%’méﬁiﬁﬁﬁﬁﬁﬁﬁﬁégﬁ

3. ”%§4&ﬁ’ﬁ%§4P%’ﬁéﬁi%ﬂﬁﬁé%é
(R sEe- L SRR AR T ) - Rl AN

4. @z HmEP RE B

PR

- %
WBBP 2 F R EFELEHIE o
A GEH L hF R o

NN T
A7 Hh IR 2 3 r‘ﬁ“g':’}# °

B wpRE T

102



O wWNRE T

Iy

i e R
WEFRPE DT
B ey > TR AR o

jfigﬁ . :‘\c_’j’ S gé; ~ ;&_;’t ,‘1,\“@‘.5‘; 4 o
- TR WE AR

Z - RKERR

KEZT T EERLE ufu—' 222K )
R A FeA? &;L-éﬁcﬁiﬁﬁh PR A
Al RN R mpﬁch’:’} >
F%ﬁ—‘f—}\ Fiq"

BERE 1 0k KT WHETERLA
Fle 40 Frol g ~ g T - Bk
HRF APITE -

7 > j\%ﬂ-g‘l‘ %IJ

1.

gﬂ‘ﬁi]‘jﬁii\l%j_ ’ e J‘gjagn & p ‘%‘T’Fiiéﬁéxﬁéﬁ
£ HPA MR SRR 2 R E L g Y
B i% o

;%‘ﬁf'_‘i; /i: )‘/71?‘ P@Fl H‘
HALF BT 2 P mky o FEITREA 2
oW EA LED Tdeghi s B R o

103



¥0T

¢ o flifdeie B 4

¢ -
WA | A | wE | EP P i ¥ Ry = w5 | e
Bt |12 | 14 | PXFAE R 5E
ST B 5 i OB
HEEE (F4-8-12- BRFILLEE
1721+ 27) A
Bt |3 | 7 |@aBT | BT | Lk R E | BE BLES | REHE
B A W EEH | E—mE 4 CIBE ST
R BT (E=H) B | Bt Sy
WM& | SR
S
s (L 14)
4T | wmAm | EATCEE | LIER FEIRIVE | Bk B B
BN | S-MEEn | e OB “F" FHY
) SR | BREEgE SRR,
PO HEAE | R ERIEUT
ST —3Rh
25 (E1 16) “B" iy




S0T

EAiyg | &x & i P P w5 Y Eaal # it w3t
5 7 HRf ] woanH BRE | TIFAR HEIRIE | BE

EOFERE L S CIBAFER
RE BHE A TR FoeRE-%5— | BREEE
EEOEERE: & (H 15) AH
REBIRE A A
BESEEE
REE R AR
ESFEEE]

Bit= 6-7 | 14 KB s e | IR HEIRVE | BE

fELA HRALAYEARE HE LB
RERISE AR & ENERE L | REEE
A AL HEARE NReEbortEzE | SEE
RERTRE AR &
AR ]
REERAMS
e Eb A YRS

8 7 E2LEIN s A E | IR HEIRVE | BE EATHE

B RS F— i HE L ARER A
RERIEARZE | B - /0 | RERERR | BUSHEE EINGNI=
FERC SRS | BR) FAgIRRfFoe | SEE MR "B K
RERIRE AR FES M 4EHIH S S
FERR S HY AT WE "1 K
REERARR Eiah - — B, gR
R S Y55 & (H 32,37) H




90T

EAigg | &= P B w5 Y Eaal V) ESEACE
Hothy - 9-10 ERATER | WA Fﬁ'ﬁﬁfﬁ'ﬁ TARAR =
’%’Fﬁ? gﬁ éE/EE’jD IJIII DEE?}"EI'&FEE
RERRE A E%F—* BEFEE
*xixﬁﬁ’]u Gl HE ISR
E%%ﬁl%%”’
*XE/EE@;: m:l
11 %‘LE uxuﬁ&ﬁ EH SAlEEAR B?%JHQEI"JT’/"% k%
ARASTIER &y WEEEHE
aafi BEHEE
sH e
—R&GEHI
12 PR St Foan S RERHEE | EERERR EIENAYE | BE R AR
AR = Rl CIEEFE AR A
HgARE BELhE ﬂ%ﬂf #
EE ISR &, MAKTE
Z st 5, LA
7][! REEAED
13 Bt Foank S RERHEE | BEREER EIENAYE | BE ERE— | B
RS &RE CIERER ] i, BOREAE | 5 ELIE X
HGERE BEbE | sl | PEERE
SHE IS HhCEE HEEEHTRR
15%.7(%5%\%
AE IR M
Hjxﬂ st

SRy




L0T

¥aiag |k | 8% | P P & Ry =5 8 s
=D VAR 14-15| 14 ETH(D)-Hhk | EART | TIER HEIRNTE | BE DLrhikEn | BRAHI5RAL
iH gfi BfYEasE FEEi & im &R WL TREE R, | EHYSE
RERHRE AT BELLE | & | 25
PKEIHY T Gegpill TR G BEH
REERART R
RKEHY A+
16-17| 14 ETH(Q)-EE5E | WEAREE | LR EIENAYE | BE
gfi ﬁﬁﬁ'ﬂ%ﬁl% &RE CIBEEE
Eﬂ:%ﬁ%%ﬁn BRELLE
uiﬁﬁﬁ']u Gis) SHE
RERRE AR 2
Eﬂﬁﬁﬁ"]”@?
E%%ﬁ@% £
18-19| 14 EHQ)-EE | & ﬁzjﬁ— EEEJ— e EIENAYE | BE
W %ﬁfﬁﬁ']n Gis) EEE &y CIERER ]
Eﬂ:%ﬁl%‘%za BEHLE
J*?%ﬁ FHIEERE SHE IS
RENRE AR
J*— WA+
BES %ﬁ%aﬁ
J& B HYE R

—FE




80T

A1 | x| §ix we P KE "y =5 L ESERT R
LV IWAR 20-21| 14 WEREAR | AR E A | LR IR | BRE IARE
KER ElfF?/JEI’JD G SE W iDL NS4
RERHFE A E BAESELE g HRE
4’*? Y)H R G GEp=plll H
RERIFE AR E
S SZINCIRE
REE R ARE
9*%%13’] E i
22-23| 14 WEEY) ﬁzﬁ%%%ﬂ% TAE4R HEIETE | BRE
E’jn I:IEI ézéﬂl DEE%FEE
EH:%@E%@J BAESELE
fF%EI’J EEies o
RERISE A RHED
Ve ]
E‘E%F‘JE EaEau]
%E’J Eali
Bt 24-25| 14 FHEI(D)-ZK | ALK | TIFK HEIFTE | BEF
=G El’ﬂ i SE CIBATE
RERTRE AR B LEEE
PN EGE gl
RERIRE AR
NGRS
%E%%ﬁ RS

PN




60T

=318 | &% L P P& wE By el VS it w3t
26-27| 14 FHI(-FKX | s AEER | LIFK IR | BRE
E’J%ﬁl%ﬁ L S W
EESE’E k=S BESLEEE
%E’]n G AH
RERTEARE
%E’J’@?
REERAME
PN: DE i
A 28-29| 14 Rk e ﬁﬁ%%iﬁﬁl?z TAF4R HEIETE | BRE
WERET E’Ju G FELE HE LB
EHZ%@E%K B LEE
HEE’JD G A E g
RERTREARAK
ARy AT
ﬁbaﬁ—lﬁﬁ“ RIS
H&E’Ju G
30-31 14 &Y pea A BB | LIFAR HEIFTE | BEF iA [F 225
EI’\J%EI%% HE CIBAfER | — (e,
EEZ%%E%@ BRYMER, | BELEE | 2EZEY
%E’Ju G HEaYH® | EElE | fSCtE
RENTE AR & fi
%E’\J’@%
E%ﬁﬁ B &
Ve s S

FREGM




01T

E~3 x| ik P P )L RY e & EX B
32-33| 14 KM EE e EREE | TIEK HEIENIYE | BE
5 G sl G ESHE aRE CIGE 2R
REEHERRI BRELLE
B EE EEE=pilk
REEHE AR
JEHY AT
REESHEHE
JEHYEE R
34 7 BT H e B RHACHE | TE4K HEIENIE | BE T H 4
T EBHJEERE EEEL o CIGEEE iR
BEEHREARIE | F-MEGET | BOSEGE— | RELE EAEES
BTEMGERE | /G frEE 105 Eg=pille LS
REBHRE AR 109)
# T HAET
REEFART
# T HAYERE
35-36| 14 H & i e ERIHE | TIEK HEIENIE | BE
FH i s 5E ECIES o] W S|
RERHEE AR H BRETLLEE
W YRR S B
REBHFEERIH
Ly AT
REESERH

B i sEEE




11T

WAig | &% | Wk | HP P i 5 Ry =5 # | i
Bt | 3138 14 | e RHAWEAE | LI DERE R, | Bl
a 3G B fF—Hies 5RA5 | CIoEHER
SEBARE | BoMEG— | R | BEtLE
kiR ) PRERE-E T | SR
HE AT it (E 3)
YT
R AR
P
Bt | 840 2 | B RHSEEH | B TG
SiES FEEIFATE

T

B




cTt

EAidg | &= & i P B w5 Ry Faallc v
Mot | 12 | 14 | ROER | e IR TIRAR B el
g REAMARRAEE | EmE AE | odnE | O
A 20 GE+Hm - | B HRA
At i AW | @
B P AT
3 | 7 FiH m%réaﬁﬂu = TIA | wlEmR | B
AT H BoME | L | Sulkis
e T G |
SR T | B
Mg | 4 | 7 | BB ERROEMENSY | LIF TIRAR B
EIN o |am B WE | Ul
A R
BT 5 A 2
=7
A R
,Ei,".ITIL/—J
56 | 14 | DBAUIRE | BRAE e TIRAR TIRAR WE | A
@ | mEANSEELRS ) EEE WFE | SULE | &S
SHREi B ¢
BE H095 1 5 053 B
er
eEo as) gl
78| 14 | RPE | e R TIRAR TIRAR WE
AR s | B A | S




€T

Frigg | &% | ¥k P P w5 Y Bal 3 EA il
G BIE A | Ml
%’Jﬁﬁ%ﬂgéﬁﬁ%ﬁ HE-EZIN
REFE A bR
E)EH EEHSNR P EH
=)
9-10 14 BRIR m&ﬁ BRI G RE TAF&R TAE&R BE | mEBAED
R A BRI R 5 Eaiki STUHEEEE | EES
%’Jnﬂtﬂf“ T EI’JT“ (e SRS
RESE B A Blalah
11-12 14 ] m&ﬁ BRI &G RE TAEAR TAEAR TAESR | 22K HllS
EHE%% B I 4B ARG HeER Alat aah | SRl
RE # % 2E (8 A\ Y15 44 3L Tl 4R
? YK ElE R ]
RESE R A BHsEE
ﬁﬁﬁ =R
F— R&EH
Hr=" 13 7 b woan -CgEA K ELAA TAF4R TAF4R B
GBI B PR ik sr4HEEEE
REH Y BBE YR A AR -G
E%E’JH:HET
EYE H A B
ﬂ“ﬁﬁﬁ =)
14-15 14 5] G EE?EI’]}E?H TR TR BE
EHEEE B & Alah ST4HEEEE
%’J@Bﬁ?@"lﬁl’] CIERE -G
ﬁ‘é%ﬁiﬁﬁ%ﬁu i)




Y11l

Frigg | &% | ¥k P B wE Ry Bal 3 Pis
16-17 14 =T iG] LFH &gl TAE&KR TR B
Eﬁ:ﬁﬁ ok b sr4HEEEE
%’J@B%ﬁ%éé EI’] EG| AR -G
REHTE H A B
18 7 E)EC e RGNS AR TAEAR TR TR
EHEE% EaEIED ki sr4HEEEE
RESRCHIEE EI’J@JZ] CAERE -G
RESE F A B
ﬁﬁﬁ Bl )
F— X FH
oy 19-20 14 WERRG | SRSAREERE TAEAR TR BE | IR RE
EiH () oA BT R E YA | B R ki sreHEEEE | 1
E Fd(1-11)
EHE% BRAT A 5
%’Jﬁ?ﬁ*—ﬁfﬁﬁﬂﬂﬁ
EYE H A B
EE TR R H
étﬁli)iﬂ{/\
Ly al 21-22 14 PeiE g T e G FHVEBIH | TR TAEAR BE
B E it AlaE sr4HEEEE
Eﬁ??ﬁ Fallzs =R AEE S
RESE EZQBHE’JIE El
REFE A BelssE
i
23 7 BEUSE) | SUEREUSEIHYAATE TAE&K TR BE /INHES B
BHRE A R BKEUE B AV | AEEN M ki 4HEE




GTT

ErLigg | &% | ¥ ®e B i A Ry s CUEE S 5
5B E_fE BAE i
REHER HEREE I | (BB
E{%
ESE AR
m&ﬁ@mﬁﬁf‘?
BTN 24-25 14 Z=ffi Mﬁﬁkém/ﬁt TAE4R TAE4R BRE
KEAR SEA BRI E EfE SAEE SEHELE
zﬁnﬂﬁ%%ﬁkéaﬁ@ CEVUER ~ 55 | B(E &4
% FLER)
RESE A B EEE
ﬂ“ﬁﬁﬁﬂ i)
26-27 14 EhY) EE I SE Y2 BT TAE4R BRE &%
SRk BN Y 44 T TAE4K SAEE SEHELE
Eﬂ:%ﬁi%‘%immu BB A BIE  BiE | AHIQA-7)
SR HE R B YIS E) FHIENY)
aﬁ’v%
%ﬁiﬁﬁﬁéau BB
BRPEE = étzxéj
Bt 28 7 AKEfi(1) M&%E%Jﬁaﬁﬂimu BB BT TAE4R BE
KB Eﬂ:%ﬁi%‘%ﬁ&ﬁﬂmu BB TAE4K G SrAHLLE
¥ 77 RE#BHE AR ERAISN | SBfE Sk Ik
EE%DDU\ﬁ/ﬁ (B
%ﬁiaﬁ%ﬁu i
29 7 AKEf(2) EEHCEARETNEE | ETEHR TAE4R BHE
ﬁ TAE4K EHED SEHLLE
m%%ﬁf'a%aﬂmu 35 F_fE SR TlE




911

WAig | &% | Wi 5P P ¥k R =5 EE |
B AR (E=H
BE 340 1A PR 65 9
DM%E““
B A
S ENCE B LIRS
i
3031 | 14 Tk |WHCEEMGDNN | e ERET Hl | EEEY
5% T4 SRE | UL
ﬁaﬁ%‘%iﬁm 3B FAE )|
SAME AN
%m 2 PR
%\Tﬁ/\
z’jigﬁ%aﬂ UEI
R
54
23 | u Wls | SR B ARG WrwHw | LIFR B
ARG 055138 T4 A | Ul
8057 LA ] 4l
BB A BT (12-17)
ubu%@%ﬂ;k@mﬁ/g;j
SRS | FET
1
E— K& A
W | xAME |HBCEEWREMNG | Erawm | L B
34-35 3B T4 AR | Ul
SR 5 B




LTT

WAl | ax | §% | e i 3 Ry =5 AE |
“ﬁ
ﬁﬂ B A B 22 5 A i Y e
zﬁigﬁ%gn G
RE %K ¢ B A fmfic b
?-E".?Ei’\]%?
36-37 14 e | WECEAMKEE | Bk TAF4R BmE TEIEK
E TAFAR lRE SRR
uhﬁzﬁfﬁ'a 48 5% it Y ]
E
EHE%E%X B8 e Y ]
%’].:RHﬂEEEE’] oSy
7? P
zﬁi/&%ﬁ‘ﬁaﬂ DD
ﬁﬁﬁ "R i
B\ 38-39 14 HERSE oS ﬁaﬁ RRCERYERRE BT fE R TAF4R mE e AT
(e B A RRICGERYEE R TAF4R lRh TTHHEREE | I
%’ﬁﬁ AR EIRCE R E | 5—MEG
H&?ﬁz +7ER)
zﬁi/&%ﬁ‘ﬁaﬂ DD
e [E B CE A AR Eff
=D 40 7 TEFIE | otek P EDCEEAYERE HeTEAkt AR Fil(1-23) | BRHEARE
RSt RelRE T AR St
BHEE 5
C




Appendix XI

Note:

This exemplar is applicable to various curriculum modes.

Topics of traditional Chinese festivals help NCS students to
have a preliminary understanding of Chinese culture and customs,
which is helpful to their integration into the Chinese society. By the
training of listening, speaking, reading and writing, students are able to
concentrate on learning vocabulary related to New Year, acquire
language materials and enhance their expression skills.
exemplar is used in Primary 1 in the school.

This

Exemplar on Design of Learning and Teaching Activity - New Year

( With reference to information provided by Islamic School )
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Appendix XII

Note: Field trips enable NCS students to have a more in-depth
understanding of the environment. Through the learning of listening,
speaking, reading and writing, students can concentrate on recognising
characters and learn to express their knowledge in words, such as
regulations to be observed in a park. This exemplar is used in Primary 3
in the school.

This activity is applicable to various curriculum modes.

Exemplar on Design of Learning and Teaching Activity — The Park

(With reference to information provided by Islamic School)

i AR

1 \:;\.‘»Fg /\ lfl \"/{ %‘ m’? ?‘f—;’
2. ;ﬂ'ﬁ#;\%],g{%*dﬂ’r%
3. MEDASEPN T UEACH T O RAaE
PR BV LR FYREE =
PR | EANEEY (SR EAT AN F L SR (RTS8
ARG L | F o ARG B o Fleng i e
Wit | DREEE |0 EFARZRESARY
—E,"~ ik PP OB R YR
e c REFEFIFH BN G
MR e Lo p v en
f%q" o
BE | ¥ BERS o FAymz@ad s 3T e s
* 3 TN & e MTRRe TR
o ek AR ~TrEH &
1]3 N i V"%—i- J‘ l—l%ﬁ-g’ N " o
N F &
B | 2RF 3 | REFLEF-LOFRRGART | F2 7 RpEFR &
T3 Lo PEThe 28 | AR FREDE
2 e ﬁug;%{g,kaf;:%jggé %#’E‘%%BE%’&J\
SRR o Flei chiF #3K% » &
TR CH -

119




Appenidx X111

" Note: NCS students enjoy more opportunities to learn Chinese language
through peer collaboration to engage in individual or group reading. It
enriches students’ vocabulary and enhances their communication and
reading skills. Such a learning mode facilitates easier immersion in
lessons. This exemplar is recommended for the primary level.

This type of activity is applicable to various curriculum modes, especially
the mode “Immersion in Chinese Language Lessons”.

Exemplar on Reading Activity - Paired-reading

(With reference to information provided by Li Sing Tai Hang School,
CNEC Ta Tung School and HKFEW Wong Cho Bau School )
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Appendix X1V

Bridging Programme for Non-Chinese Speaking Students

(Source: EDB Website)

To enable non-Chinese speaking (NCS) students integrate smoothly into
local primary education, the captioned programme is offered to them during the
summer vacation.

Programme Contents | The contents include speaking and listening of
Cantonese, learning to write and read Chinese in order to
meet the imminent needs in their daily life and inspire
them to love learning Chinese language.

Programme Schedule Half-day session, each of 3-hour duration, lasting for
four weeks during the summer vacation.

Target Primary 1 NCS students admitted through the Primary
One Admission System and those NCS students
promoted to Primary 2 to 4 each September.

Organisation and Organisation: Schools which EDB invites to operate
Programme Venue the programme.

Programme Venue: Invited schools will inform the
parents of the venue and details of the programme.

Number of students in | 15— 20

each class
Fee Free
Enquiry 2863 4697
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Appendix XV

Note: The design of this teaching strategy emphasises the
coordination between linguistic features and teaching. Targeted at
NCS students who lack tones in pronunciation, appropriate activities
are arranged to train them to distinguish Cantonese pronunciations.
This exemplar is used in Secondary 1 — 3 in the school.

This type of activity is especially applicable to the curriculum mode
. "Bridging / Transition™.

Exemplar on Teaching of Speaking and Listening -
Differentiating Words with Similar Pronunciations

(With reference to information provided by Delia Memorial School (Broadway))
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Note:

Appendix XVI
and games etc, NCS students directly establish a connection between
sound and Chinese numerals to form a new combination of sound and
teaching younger NCS students

primary level in the school

Through interesting approaches such as text chanting, gesture
meaning. Such targeted teaching strategy is especially suitable for

This exemplar is used at the
This exemplar is applicable to various curriculum modes

>

Exemplar on Chinese Character Teaching -
Chanting along the Rhyme
A

(Information provided by CNEC Ta Tung School)
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Appendix XVII

Note: The design of this teaching strategy allows NCS students to
grasp several common radicals, such as “&”, “/K”, “/K”, “k”, “+”
first, and then learn more related new characters to strengthen their
knowledge of Chinese characters. This is an example of flexible
teaching strategy adjustment in accordance with students’ learning
progress. This exemplar is used at Secondary 1 — 3 in the school.

This exemplar is applicable to Chinese character teaching in various
;. curriculum modes.

Exemplar on Chinese Character Teaching -
Radicals and Components

(With reference to information provided by Delia Memorial School (Broadway))
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Appendix XVIII

Overseas Chinese Language Examinations

Overseas Chinese Language examinations for NCS students are as follows:

Examinations

Organisations

The International General
Certificate of Secondary
Education (IGCSE)
Examinations

The examinations are arranged through the Hong Kong
Examinations and Assessment Authority (HKEAA)
and provided by London Examinations, Edexcel
International and the University of Cambridge
International Examinations

The General Certificate of
Education (GCE)
Examinations

The General Certificate of
Secondary Education
(GCSE) Examinations

The examinations are arranged through the HKEAA
and provided by London Examinations, Edexcel
International
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Appendix XIX

Multiple Pathways for NCS Students Upon Completing Basic Education
(Source: EDB Website)

1. Vocational Training Programmes

The Wocational Training Council (VTC) provides diverse vocational
education and training programmes for further studies or employment suitable for
applicants with different aspirations and qualifications. Applicants who meet the
entrance requirements may apply for the programmes. VTC welcomes non-Chinese
speaking applicants and will give flexible consideration to non-Chinese speaking
applicants in terms of the entrance requirements for Chinese language.

Corresponding medium of instruction is adopted in VTC’s programmes in
accordance with the needs of the posts and the level of trainees. Current programmes
provided by the Hong Kong Institute of Vocational Education (IVE), the School of
Business and Information Systems (SBI) under VTC are mainly conducted in English.

Other than the mainstream programmes provided by VTC, non-Chinese
speakers may also take vocational education and training programmes designed for
ethnic minority groups. In 2008, new programmes are launched including
introductory programme for workplace Chinese language. In addition, VTC will
arrange interpretation services for trainees in need.

2. Applied Learning (ApL) Courses - Pilot Courses

To help ethnic minority students to acquire vocational knowledge and skills
and to understand the job requirements of different vocational areas, tertiary
institutions and professional bodies offer pilot ApL courses in the 2008-2010 school
years. Should there be a substantial student demand, arrangements can be made for
these courses to be delivered in English. While most of the ApL courses currently on
offer are conducted in Chinese, e.g. Health and Beauty Keeping in Traditional Chinese
Medicine, Marketing in Global Trade, Introduction to Theatre Art, Radio Host
Presentation Skills, some of the ApL courses are conducted in English, including
Health Care Practice, Practical Accounting for Small and Medium Enterprises,
Multimedia Entertainment Studies, Hotel Operations etc.
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Appendix XX

Package Teaching Reference Materials
(Suitable for Self-access Learning of NCS Students)

Package Teaching
Reference Materials

Brief Description

. Lexical Items with
English
Explanations for
Fundamental
Chinese Learning in
Hong Kong Schools

Including 3,171 characters and 9,706 lexical items,
appending lists of four-character expressions, idiomatic
phrases, words used in classical Chinese, terms and proper
nouns, transliterated loan words, characters used in names,
providing modern and classical Chinese vocabularies and
their translation

Let students master a basic vocabulary for usage,
accumulation and further enrichment through reading and
writing

. From Traditional to
Simplified
Characters:
Simplified Chinese
Character
Courseware
(English version)

Using the ‘fH{L574&3% announced by the State Language
Commission in 1986 as the standard, including 2,235
simplified characters and 14 simplified components, as well
as 39 selected graphemes from ‘25—t EHS FELFHF

Let students master graphemes and pronunciation
(Cantonese and Putonghua) of simplified characters

To facilitate self-access learning of NCS students, English
translation is provided in the layout

. From Simplified to
Traditional
Characters:

Traditional Chinese |

Character
Courseware
(English version)

Providing explanation of 1,144 commonly-used simplified
characters

Let students master graphemes of traditional Chinese
characters commonly-used in Hong Kong, including
information on radicals, strokes, word formation as well as
Cantonese and Putonghua pronunciation

To facilitate self-access learning of NCS students, English
translation is provided in the layout

. Path to Mastery of
Chinese Characters:
Chinese Character

Writing Courseware |,

(Bilingual version)

Providing information on radicals, strokes, stroke orders of
3,171 characters as well as the Cantonese and Putonghua
pronunciation and word formation

Let students master the basic knowledge of Chinese
characters writing and on-line searching functions for stroke
orders, grapheme components, word formation, Cantonese
and Putonghua pronunciation

To facilitate self-learning of NCS students, English
translation is provided in the layout
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Package Teaching
Reference Materials

Brief Description

. Path to Moral
Excellence: Primary
Chinese Language
Learning Software
on Traditional
Chinese Virtues
(Bilingual version)

Comprising 51 traditional stories from the classics, based on
17 learning items of moral values and virtues in 3
hierarchies of ‘Self’, ‘Relatives, Teachers and Friends’ and
‘Community, Country and the World’, providing animations
with Cantonese, Putonghua and English sound-tracks

« For each story, providing exemplars on thinking questions to

inspire students’ thinking about the present meaning and
moral of the story

Providing 153 traditional sayings from the classics,
appended with annotations and English translations
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available in the market.

Appendix XXI

Examples of Learning and Teaching Resources Available

Listed below are only some examples of the learning and teaching resources

Teachers may refer to or use other references.

Titles

Organisations/ Publications

Dragonwise Project (Website)

Centre for Advancement of Chinese
Language Education and Research,
The University of Hong Kong
http://www.chineseedu.hku.hk

Chinese Character Learning Software
Package for South Asian Learners
(Website)

Centre for Advancement of Chinese
Language Education and Research,
The University of Hong Kong
http://www.chineseedu.hku.hk

3. EEZFE R ABIXAX (Website) Hong Kong Education City
http://spld.proj.hkedcity.net

4. The Hanzi Quiz Program (Website) http://www.abstractfactory.org

5. Write Chinese (Website) http://mysite.verizon.net

6. Chineseblast: A Collaborative Founded by Dr. Insano
Learning Engine For Chinese http://www.chineseblast.com
(Website)

7. A Glossary of Common Cantonese The Chinese University Press
Colloquial Expressions (Reference
Book)

8. Chinese-English Dictionary The Chinese University Press
(Reference Book)

9. English-Cantonese Dictionary The Chinese University Press

(Reference Book)

10. eStroke (Software)

EON Media Limited
http://www.eon.com.hk

11. Chinese Characters Software
(Software)

Changjei Computer Company
http://www.cchar.com

12. The Right Word in Cantonese (Book,
including Audio CD)

The Commercial Press (Hong Kong )
Limited

13. Communicate in Cantonese (Book,
including Audio CD)

The Commercial Press (Hong Kong )
Limited

14 (HEEMR) [ (W) 1 (&
AN#LZ) (Book, including Audio CD)

Intelligence Press

15. FOLHE LS 21 (Book)

Ivy League

16. frffE TP L EERE RS 2151 (Book)

Pak Nga Publication
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http://www.hkcss.org.hk
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4. Race Relations Unit of Constitutional and Mainland Affairs Bureau, HKSAR
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7. Curriculum Development, Education Bureau, HKSAR
http://www.edb.gov.hk/cd
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10. Ministry of Education of the People’s Republic of China
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http://www1.moe.edu.sg
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